Eszter Boros
Shoot for the stars, start on the roof
Session time: 40 min
Goals:
We are often told to dream big. Dreams are wonderful, make the world move forward
but, for many, are unreachable. We might end up just dreaming and never taking action ‘cause
the road is too long, too hard, too scary.
Are you working on your dream job? Or did you give one up due to time, other resources,
expectations, or because the road leading there seemed too hard?
Let’s look for that path together!
Required Equipment / Handouts: A/4 sheets of paper; post-its; pens/markers; flipchart or
whiteboard.
Step by step description:
1. Determine dream job (5min) // 3 post-it per person
After presentation the workshop in general a teacher asks participants:
Close your eyes: What is your dream job? What did you dream of as a kid or right now?
Write down max three jobs you can see yourself working. Share in the group. Pick one.
2. Determine respective characteristics, skills (10 min)
The teacher asks:
What is a skill or knowledge or resource which you think or know to be important for this
job?
Which of these skills do you already have? What would like to improve or learn? (Individual
reflection -> discuss in pairs. Once again, pick maximum three.)
skills

knowledge/
qualification

resource/
network

required

required

required

I have

I have

I have

e.g. painting
hiking
planning

fixing bike
reading a map
painting

other travellers

3. What will you do next? (10 min)
The teacher proposes:
Let’s test the water. Make a plan, where could you be in six months if you started working
toward this career goal. Will you take a course or research programmes? Will you find partners
or apply for jobs? Be realistic - where would you like to be in six months?
(write it down, discuss in pairs)
What will you do next week?
(go around, share it in the group)
4. Sharing and reflection (5 min)

Syuzanna Galstyan1
Egg Challenge
Session time: 60 minutes
Goals:
- to develop team-working skills;
- to understand and recognize different roles in team-processes and find a way to deal
with them;
- to perceive different patterns of one's own role and actions;
- to develop problem solving skills.
Materials needed:
Each mini-group gets one piece of each material: one raw egg per group, tape, glue,
scissor, newspaper or plastic drop cloth, balloons, cotton, string, toilet paper and empty
toilet paper roll, A4 paper.
Step-by-step description:
- Forming groups and giving instructions.
1) Divide participants into teams. It is recommended to form teams of 4/5 people. Each
group gets one raw egg (2-3 min.).
2) Tell participants about the challenge and give instructions. The challenge is not to
break the egg before they even get a chance to start with the task! Their task is to
create such a protection for their egg, due to which the egg won't get broken after it has
been dropped from a certain height. Before setting the groups off to the challenge they
should be shown the height (around 4 meter) from which they’ll drop the egg (from the
top of a ladder, out of the window, etc.). Participants should be reminded to take not
only the egg's safety into consideration, but also the fact that the responsibility for the
safety of the egg lies on the whole group!
3) After the groups are given instructions, they get materials for creating a protection for
the egg. They are given max. 5-7 minutes for a group discussion and another 15-20
minutes to create the egg-protection.
- Appointing an observer for each group.
Each group should have one observer. The ones having the role of an observer have a
specific task which is to observe how groups work (specifically, how each group accepts
the task, which participant takes which role during the game, do participants change
their roles during the game and how the groups deal with conflicts/disagreements which
come up). The observer does not take part in the game but only observes the groupprocesses with specific focus on the above-brought points).
- Dropping the egg (10 min).
Once the protections are ready, groups are invited to drop their egg one by one from the
height of 4 meter. When the egg is dropped, the presenter checks inside to see if the
egg broke or not.
- Reflection (10 min).
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Reflection can be done in a big group with all participants or in small groups separately.
The reflection is moderated by the observer and game-leader (presenter, teacher, etc.).
Possible questions: how was the task for you? Are you satisfied with the result? Were
there any difficulties/conflicts? How did you manage those disagreements/conflicts? If
you were to do this activity again, what would you change?
- Introduction of 4 roles model by David Kantor (10 min).
After introducing this model, participants get questions and moderation cards. They
answer questions individually writing their answers on moderation cards.
Questions:
- Which role did I have in the task based on the 4 roles model?
- How did I recognize that I was performing that role?
- Did I change my role during the game?
- How did I contribute to the group work?
- Short exchange of the answers in a big group and sum up! (5 min).

Nika Golokhvastova

Are people good?
Duration: 60 minutes
Purpose of the class: Development of intercultural communication skills and group work.
Expected results: participants will share among each other information from various
spheres of life (economics, history, political science, sociology, etc.), gain experience in
communication with representatives of a different culture, improve their teamwork skills
and the ability to argue.
Stuff: 10 sheets of paper, 8 pens or markers, 4 tables, chairs for all participants and
organizers.
Class progress
Stage 1. Statement of the problem (7 minutes).
The facilitator provides background information:
“Due to the disaster on our planet, we all have to move to another planet N. However,
some local aliens are against new neighbors, so they turned to their government with a
request to expel earthlings. Another part of the aliens began to protect earthlings. The
planet N government decided to personally meet each of the new residents and, after
meeting, decide whether to expel earthlings or accept them. Earthlings formed 3
colonies with 3 people in each of it. Also, 3 evil aliens, 3 good aliens and 2 government
representatives arrived in each colony”.
Each participant is invited to draw lots to determine their role.
Note: the leader sets the number of settlements, earthlings, aliens, government
representatives in the introductory information depending on the number of participants
(for example, the introductory information given above involves 33 people).
Next, the leader forms groups (at the request of the participants or in any other
way). In each group, earthlings, good aliens, evil aliens, government representatives (the
amount corresponds to background information, it is desirable that the groups should be
no more than 11-12 people). It doesn’t matter if the groups are first formed or roles are
distributed among the participants.

The leader gives the participants a paper and briefly explains to them the meaning
of each role position and the rules of work in groups.
Rules: preparation of arguments by microgroups - 5 minutes; debate - 12 minutes
(earthlings, evil and good aliens receive 2 minutes to state their position and 1 minute to
answer questions from other participants in the debate, as well as 1 minute to final
remarks). Starting a dialogue, each participant should first identify himself.
Role Positions:
The role of earthlings: to prove that people are good and useful, using various facts
from history, statistics, etc.
The role of evil aliens: to prove that people are bad, using various facts from history,
statistics, etc.
The role of good aliens: to support earthlings (morally).
The role of government: to calculate and analyze the arguments for and against.
Stage 2. Preparation of arguments by participants (5-7 minutes).
Participants work in microgroups, i.e. each group is divided into 4 microgroups:
earthlings, evil and good aliens, government representatives.

Stage 3. Debate and decision-making based on their results (25 minutes).
The leader announces the start of the debate. Participants begin debates in groups.
After the set time (12 minutes), the leader stops the debate and invites the government
to discuss the results (within 7 minutes). Government representatives working in each
group come together to discuss and decide. At this time, the presenter unites the other
participants in the debate and offers to answer the question: “What was unexpected for
you in the arguments of other groups and why?”.
The leader then gives the floor to the Prime Minister to announce the decision. After
this message, he asks to explain the reasons for the decision (3-4 minutes can be
planned)
Stage 4. Reflection (15 minutes).
The leader thanks the participants for the game and proceeds to reflection.
First, you should discuss the emotions and game experience of the participants,
then you should connect this experience with problems that exist in real life.
During reflection, the following questions may be asked:
- How did you feel during the game? Did you feel any discomfort? Why?
- How easy was it to work in a group? What conclusions can be drawn on
working in a group?
- Have you encountered any difficulties in building of arguments? What
conclusions on the art of argumentation can you draw from this exercise?
- How prepared were you for a clash with representatives of a different
culture? What can help people in intercultural interaction?
- What conclusions could real governments draw if they seriously listened to
your debate?
- What conclusions did you draw for yourself?

Christina Klingler
Poverty is sexist – let´s provide gender equality for a better future

Session time: 45 min (the session time is usually 45min, due to the fact that a German
school lesson is 45min.)
Goals: The goal is that the audience understand that women rights are an important
factor for development and that it is necessary that we break down all barriers holding
girls and women back.
Required Equipment/ Handouts: Possibility to show PowerPoint, Flipchart or possibility
to write something down.
Step by step description:
1.Step: Introduction to me and my connection to the subject (ca. 2 mins)
I am a youth ambassador at ONE. ONE is a global movement campaigning to end
extreme poverty and preventable disease by 2030, so that everyone, everywhere can
lead a life of dignity and opportunity. Why do I engage in this? Why do I believe in it?
2. Step: Quiz – Gender laws worldwide! (ca. 7 mins)
Audience will participate in a little quiz about laws around the world which are examples
for gender inequality. (Depending on the group it would be possible to choose three
people, who compete against each other. Just to point out gender inequality three male
participants should be chosen, or two male and one female).
3. Step: Introduction to the subject (ca. 4 mins)
What is gender equality and why is it important to address it? What is empowerment?
Research tells us that empowering women and girls will not only ensure that no one will
be left behind, but it will also make sure we end extreme poverty faster. That’s because
when women rise out of poverty, they are more likely to invest in the health and
education of their children, taking their families, communities, and even whole countries
with them. Maybe show a quick video from ONE and gender equality.
4. Step: The Challenge and the opportunity (ca. 10 mins)
Empowering women and girls offers benefits that range from improvements in global
health to economic growth. As just a few examples:
In developing countries alone, closing the gender gap in education could yield between
$112 and $152 billion every year.
Universal primary education for girls in sub-Saharan Africa could reduce maternal
mortality by 70%.
Ensuring that all students in low-income countries, including girls, leave school with
basic reading skills could cut extreme poverty by as much as 12%.
Providing female farmers with the same access to productive resources as male
farmers could reduce the number of people living in chronic hunger by 100–150 million.
Closing the gender gaps in society and the economy could boost the global GDP by up
to $28 trillion by 2025.
Globally, human capital wealth could increase by 22%, and total wealth by 14%, if
women earned as much as men.
5. Step: Take action and dive deeper – Brainstorming in group! (ca. 12 mins)
The audience understood by now that it is important to empower women. And also
realized that it is impossible to achieve these outcomes if we proceed with business as
usual.
Depending on the size of the group it will be split in several smaller groups. They will
collect ideas how to fight inequality and how to empower women within politics.
6. Steps: Take action (ca. 8 min)
Collect the ideas and develop a small action plan. Wrap up and final words.
Also open to questions.

Elena Lyutko
Human dominoes
Purpose: To motivate participants to think about the diversity of people, about the
relationships of people around the world.
Expected Results:
- Participants will be convinced of the variety of signs that can be the reason for finding
both general and distinct, as well as the variety of opinions that they will hear from the
participants nearby;
- Participants will discuss the cultural characteristics of the social relations of different
countries, the possibilities and limitations of people around the world, reasons for
discrimination;
- Participants will get acquainted with the basic principle of a transcultural approach to
communication.
Lesson duration: 45 minutes (optimally 60 minutes).
Handouts: handout cards with photos of people (see Appendix).
Class progress
The lesson begins with a game, which takes place in two stages.
At the first stage, participants are offered within 10-15 minutes: 1) to group the proposed
photos of people according to different unifying characteristics, 2) to justify the principle
of choosing cards, and 3) to discuss possible options for regrouping cards.
At the second stage, the game runs on the principle of "dominoes." Participants receive
3-5 cards. Their task is to correlate one of their cards with those on the playing field,
but, unlike ordinary dominoes, in order to make a move, the participant needs to find at
least one common feature and one difference with that \ those cards that are already on
the field. Participants have the opportunity to continue the chain or add side branches.
You can compare by any criterion (gender, age, skin color, occupation, emotions, life
situation). It is important not to ask participants any criteria, as criteria for comparison this is the task of the participants. Depending on the time available and the number of
participants, 3-4 rounds are carried out (15-20 minutes, optimally 25-30 minutes).
After the end of the game, a reflection is organized on the topic of diversity, a
transcultural approach to communication, the possibilities and limitations of people
around the world, and discrimination (15 min.).

Appendix:

\

Pavel Ruzyak
Innovative Education for Visually Impaired Children
Session time: 45 min.
Goals: To introduce the participants an opportunity to educate visually impaired children
Required Equipment: A projector and a computer.
Session plan:
1. Present the outline of the lesson.
Its task is to present associative education for visually impaired children and to show
how it can be used also for general educational skills.
2. Divide the group into pairs.
3. Ask one from a group to be a “blind” person and close his/her eyes, the second
to be a teacher.
4. 1st task is for the teacher to try to explain to a blind person what is the colour
green, as if the blind person has no idea about colours at all.
5. Give the pairs 3-5 minutes, so that the teacher tries to explain and the other
person to understand.
6. Discuss, listen to what has worked in the pairs and what not.
7. Introduce the method.
We can explain colour through association. We can ask first - Do you know what the
grass is? The blind person will probably answer yes and comment upon his/her
experience. We can expand upon this experience and introduce that the grass is
green. You can bring in the cut grass to touch. Then this grass you can add to
finger-paint colour and the child can use this painting method to pain with hands.
The child already has a basic idea about green and can associate.
8. As a practical example, you can play a couple of minutes from this video of an art
lesson for more inspiration and visual examples:
https://vimeo.com/367867449
(password – sequence).

9. Let’s move to the next step.
Ask the pairs to switch their roles – the one who was a teacher should now play a
‘blind’ person and the other way around. The new teacher should now ask another
abstract question. You can of course improvise about the specific words/tasks and
play around, but it should always be something abstract and something you yourself
can explain through association etc. The task is to explain “afternoon” or similar time
period. Give 4-7 minutes for this task.
10. Ask the teachers what worked/did not work, if the task was easier (it should be)
and what associative methods did the teachers use. Ask the ‘blind’ actors if the
explanations were good and better than the first time with colours and why.
11. Give examples of how we can explain time. Again, the most important is
association. We can start explaining ‘afternoon’ by starting in the morning – what
does the other person do when he/she wakes up? What is next?... and this goes
up until afternoon, which is usually a time for lunch, maybe some rest afterwards,
… The easiest way to explain time period is by binding it to typical habits of the

person asked and making abstract time something touchable and related to
habits.
12. Make a summary and highlight practical skills learned.
This workshop has taught us listening skills, explaining skills, abstract thinking and
associative thinking, along with imagination and patience. These skills, essential for
teaching blind children, are very useful for our every-day life practice, be it teaching
or just talking to a friend.
13. Open up space for final questions and wrap up the workshop.

Svetlana Shaytanova
Opinion Scale
Duration: 30 minutes.
The objectives of the class: to identify various positions on LGBTIQ + issues; critically
interpret different points of view; find common ground.
Expected results: participants will have the opportunity to critically reflect on their views
on issues related to the equality of LGBTIQ + communities, get acquainted with the
opinions of other people, and learn a new format for conducting the discussion.
Necessary preparation: it is necessary to put markings on the floor: the outlined green
field and the red field (for example, you can highlight the fields with colored tape).
Class progress
Participants are divided into two groups in any way.
The presenter explains to the participants the algorithm of their actions (occupy a green
or red field in agreement / disagreement with the proposed presenter's statement and
explain their choice).
The host announces four contradictory statements one after the other, for example:
“Nature divided us into women and men, ideas about LGBTIQ + are a game of the mind
or mental pathology”, “I will never change my sexual orientation”, “Special attention
must be paid to ensuring rights LGBTIQ + ”,“ Ensuring the equal rights of the LGBTIQ +
community is a secondary problem for our society ”(statements may be different).
After voicing each statement, the participants take the “agree” (green box) or “disagree”
(red box) position.
When the participants took a particular field, the facilitator provides them with the
opportunity to argue their opinion.
After everyone speaks out, participants have the right to change their initial position,
arguing that influenced his opinion.
All four statements are discussed according to this model.
In conclusion, the presenter offers everyone to answer the questions:
- Has your opinion on any of the positions changed during the game?
- What have you learned from the discussion?
- Did you like this format of classes?

Alena Vandysheva
Practical Anti-Corruption: A Beginner's Guide
Duration: 50 minutes.
Objectives of the lesson: To clearly demonstrate the consequences of corruption, to
characterize the existing approaches to anti-corruption policy and assess the
effectiveness of existing anti-corruption measures.
Expected results: participants will be able to assess the economic, political and social
consequences of corruption, get an idea of the existing anti-corruption strategies and
their effectiveness.
Necessary equipment / handouts: presentation equipment, flip chart sheets according to
the number of proposed groups (or A3 paper) and a set of multi-colored markers for
each group (up to 8 people in one group). In case collage technique is chosen, color
magazines.
Class progress
Stage 1 (15 minutes).
The facilitator introduces the problem to the participants through a multimedia
presentation, during which the following issues are addressed:
- Socio-political and economic consequences of corruption (with specific examples);
- Types of anti-corruption strategies (war strategy, strategy of deliberate neglect and a
systemic strategy to eliminate the causes of corruption);
- Effective anti-corruption measures at the disposal of modern societies.
Stage 2 (20 minutes).
Participants are divided into groups of 5-8 people (in any way). They are invited to
develop the idea of an anti-corruption campaign, describing its structure according to
the criteria set below (the presentation of the discussion results is on the flip chart
sheet, collage technology may also be used).
The structure of the anti-corruption campaign:
⎯ Description of the problem at solving of which the anti-corruption campaign is
aimed.
⎯ Goal and tasks.
⎯ A clear slogan.
⎯ Communication channels that will be used by the campaign organizers.
⎯ Description of specific actions.
⎯ An example of a campaign advertising poster (social advertising).
Stage 3 (15 minutes).
Groups present ideas of their campaigns and advertising posters, answer questions. A
discussion of the ideas of the campaigns proposed by the participants is organized. The
facilitator should pay attention to possible misunderstanding by participants of any
elements of the campaign structure, explain them, give examples using materials from
the most effective campaigns.
In conclusion, the facilitator invites participants to answer several questions that lead to
understanding the problem, for example:
- Which of the given examples made you think about the consequences of corruption?
- If you had to convince a high school student of the need for anti-corruption measures,
what example would you give?
- Has your attitude to the problem of combating corruption changed in any way?
- What do you see the shortcomings of the strategy of the war against corruption?
- What anti-corruption measures are most effective in modern societies and why?

